CBr 3 e 3 22 A KRR & 578 5 Be I R R AR

%A Ik
A HE SRHCH AL )

Fh g FE I KEHF IS

WE. Al kB, A AR AE & 00 i 2 5 i 27 A 27 20 B (N=310,
r=0.66) , [AJIFXT LA 0 T A 15 5 BE 0 1 E BVPAS AL AE 2 B A I SR I 28 IR 20 BT 3T
ROGZAHE TSR 22 A AR S S L T USRS AO%F A, 9 A R B S AT SRR Y 27
A O R RBUBCR S AR SRS RE B (1 2 AR T ) 1 SR RE AN . ST
[P35y o SRR 3 R d e ot ) [T R7i9VE 4 & A e W= I (2 R f il LR (W SR G T RN S AN
FesE .

R INPIRES. BB, ek

1. Z
NS (epistemology) i F 7 24 (1iE . 3524 R IRIA TR BT O 1 22 AR AR
B PR R ARBLTT AORNE MRS )l O BEAER RIS BRI S U S A v T
AN Nl A2 51 (knowl edge) 1 41T TR 3k 45 (knowing) (1) 2 (Hofer & Pintrich,
1997). ANZRH2E 2] E 70 YE R A BT i 15 vh & g (1) (Piaget, 1985, 2001), 11~ A HITA
HIR1E 2 (epistemol ogical beliefs)x] JE 4k 5 2 2] ()i #5520 (1) (Hofer, 2002) .
Schommer (1994) 2 45 5T AR TR I, AR (S & 24 ) 3 1E I s $5 . X
TEE AR BEANFLERE . TN S SR FEA R OO R . 0 T B S B R . X T
e — AR ML N B IE N . SR, ANV S @ TE S 2 2 1w, 24 1F
DHOEE M HTIRRZ (Bl4n: Mori, 1999) o 58 IN3X AN SUE I T KRR E = 5
BN TR, W R A ARG kS %,
IR R T, BAVASEEE A LR — 2240 77, [t AE £ Ik
WETCI R I A A AE 5 — LRI A SO UM R AL e R, DURIRAL 24 2R 124 2] o AR
A I T
— BRI AE A NI A A W L R AE 2
TR RE S SR A ) BBV Wi AN RIS S 2
2. IWRRE S KRR
X5 FRATT = B BB AR TR & ST — LE B, R R A
ST REAE S5 11 P 25
21 BIRINVRIEIME R SR
BT TA AN VIS T 3EA B m] Lo =25(12 Hofer & Pintrich,
1997):
H—REFLRENANZHE ML MET: (. Baxter Magolda, 1992;
Belenky %% A\, 1986; Perry, 1970, 1981), X &b [ 3 [A)HF A4 A2 404 RIS I
RIERNE—/ N1 13k & i (devel opmental ) (1) 3L F2



55 WG IIE RIS 18 % (epistemol ogical assumptions) 14 54 M AN A ) &L
ZSHEH A RE, L s FE e S A (reflective judgement) (f171: King &
Kitchener, 1994) Fli1iF % fE(skills of argumentation) (f5]21: Kuhn, 1991) . R4
RN R], IR e TN N AT AR AR DL R GREUEN IR IR A e —2e ki
(1. FH—REFE—F, FIREEFFEES: Perry MfE4E, LAVIR N = 2R IR
LT, A NI I R SRR E— B B X it A e i 72

55 =S OCIE WAL 2] I 9. Ryan(1984a, 1984b) 1 4 U 74 T ZEA AT
INARVBAT S AT 532 i At 1R BR A i ) S BEAR TR 22 R B F . Schommer (B
Schommer-Aikins) (1990)#:# Ryan WS 5 1), TR FEGIFEAF fE 7 14k 4 .
Schommer 7= 45 5 NS fE, AR SO AR IE S —> 2 4E(multi-
dimensional )] &1 & 45 (Hofer & Pintrich, 1997). Schommer [#) B 16 & oA TIX AT 5T
ST R, AP AE T — i — & TR

2.2. Schommer/Schommer-Aikins B4~ NN RSB K HAF 5T
Schommer (1990) i & IN RIS AR & HANYEE, H4:

(@  FHKIFEEYE (Certainty of knowledge) (b) 1R 2244
(Structure of knowledge) (c) %IRRT H 4k (Source of knowledge) (d)

22 S R (Speed of knowledge acquisition) (6) 2% 2] ) E 4%
(Control of knowledge acquisition)

AT AR, Schommer A ISR & (1) T 07 iR s 1 B T 3T =1 (a)-(c) & %t
XM SR BERAF LA, 5 P IL(d)-() W& BT 22 ST ). S 4EE 2 )2 “ Bl
/D H T ¥ (more or less independent dimensions)”  (Schommer, 1994b, 11 27). —
A NANFYEEAE S K RE AT RE[R D AT REAN[F] A, IR 2 Perry 55 273 1) R 4ER
B BN [A] #5 (Duell & Schommer-Aikins, 2001).

kT ERUES K P8 %, Schommer (1990, 1998)1)i%% Ryan (1984)KF 145 1 /7

“SEQ”)” . SEQIMAEHILE, KNKITFTHHFIHCE, X /& Schommer [#) 8% 51
Bk (Hofer & Pintrich, 1997). SEQ 3L fy 631, RHFWHFEE (TrER) 1
R, U AAEEARE, ‘5 NEFRFEE. B0,
Schommer(1990) M Al 15 (1) FANAEBE 45 H DY PR, 2 il s AR AR IR A
P (Certain Knowledge)” . “fRi L1 %N11H (Simple Knowledge)” « “ P )54 >]
(Quick Learning)” J% “[il 52 [f16E J)(Innate Ability)” ; %A SH T2 “4504
BE 1Bz (Omniscient Authority)” « ZEXT Lt SEQ ] 45 T £43 K 15 1352 R A (¥ IR 1) 1 25
LG, Schommer REIAHA “Pidi)2: 217 &S AP IER 45 R Bk i T4
B, JF HAR TR RE A Buw Ot HA L T BERER . HE,  Schommer-
Aikins %5\ (2000)fff 7T 45 R s 24 (N=1269) EAN N IANATE 23 T iR K2
AVIALEFE R I =AY, BVERBIRSE Tk 57 S R BEA A S (R Re ) =N ERE, AR
SRR IR B, X R TTaVr WoR 7 AR 22 S & S LA RS & s R A5 3
& i (Schommer-Aikins %5 A, 2000).

2.3. ARHIFANRRE S LA ES

AWK T Schommer-Aikins 25 A (2000) (¥ 7] % (fAifx “SEQ” ) A4 HEfitt it
7 B A I 30 38 R H 8% Schommer(1990) A IR i85 & AN Py AS,  “4niR



[P AL TR AE Schommer 11922 Al 5T W R A H BT R G 4 2 i T
Schommer IRFFT6 % FEHR L 4, it “4niRr At B B a] fE R
sz A (AT 5o 5% (Schommer-Aikins, N NiB{5, 20084 8 H 21 H). fE4FXE
MM Z TS (Fltn: Chan & Elliott, 2004; Chai 25 A\, 2006) , Wf5T#
R ILECE 32 TARZ AR sgm, oM aefs i “Amiimtia” » F%Fik, Hh
THE SEQ(HF 2 AERR) M) h o “AmRA AL " X —#4r, BATH S % SEQ(1990
fi). Chan & Elliott (2002). Jehng %5 A (1993)A1 Schraw %5 A (2002)#F 7% H FT i i
o 1R ) AR A T 2 46 o

BATEAET 7 BLEARTHE AR AE & 0 A& 1 % 1 )
3. MRAEELRE
3.1. S 5HRIINS

AT 2F BT oK FF IS W Tl b 2, RSB A B LR A, B
¥k 310 4 °F¥4 15 & W ndk g8 24 2E, 1S % 1.

*£ 1. MANEE5ER

T H A$ (A4 ED
1 el
a 5 125 (40.3%)
b. %« 185 (59.7%)
2. R
a i 185 (59.7%)
b. mEL 125 (40.3%)

WA E S, AR R —REATE RN BRI, e E
PR AB RS AR EEE AR IIRH . e R S e A
VES—iB 3
2. AR THI I

X B R AN IR S A LTS Sl B A

321 WHRE&MBRIT

AR )14 LA IR & TANER ) PR R B (Schommer, 1990, 2000),

M5 4ERE PR 2 Jl— NS 4E, R “4li|”  (naive) [M—imBHR “seit”

(sophisticated) 1153 —¥iij. X LANYERE 2 5l 51 13 2+

®2: INRRESYERE %

(13

WRRESYER BOAE I B e — I

I HIRET) Ae I A RER H K AE Al JE R 2] 4R




(Ability to learn)

I EAT )

(Structure of knowledge)

FNEVF 2 BAHT /)
LiEVA

FHURAN DK B 2% A AT

7 > I ) TN o7 ) T BN TR) T 2 Wt i

(Speed of learning)

FRAIRE T SN AR AR KRBT AL T A2

(Sability of knowledge)

SN RERIBURL AAERTIE AN RBUETF H. | To B il AR FH 2 A

(Omniscient authority) H At AT A% 43 TR NS = A1
WA 408 . BT R H A LR ek R ONr R B ES,

‘U NARE AR,

‘6" WARH R, BT aSH xR,

322 BREBEHEMS

AT XS HREN AR DN T, RATRE T 1518 1) SOR S E
AN RS R BRIELLAN, ATt m 22 A s BT 244 2008 47 i) H e 344
NS JFESREE AR N RSSO A T 5 B RE KPR IR A e o
SRR A B BAT IR A A AR R S TR LA TR R

3.3. HIEHI T

A VRBIFFT )53 MK F IR 123 s (Factor analysis),  HAARAE 34 K1+ (Principal
Axis Factoring (PAF), Z4H -, 2006). i i FoAl 0 Rl 12ty B 33047 A8 1 i =X 1) e
#% (oblimin rotation) A 4 X -7y 44 33k 24 AL A ISR & HFIE. O T ARG TN
FoNT, RS R AN B Z5i/E 300 A LL_E(Comrey & Lee, 1992; Tabachnick &
Fidell, 1996), MM ENBOE T AR LK. B odrfE, RATRH K
MM 5% 5 B (Pearson’ s correl ation coefficient) Sk iE47 20 AT A [ Bt 18] i AH 5 5

. . ITASHT— 3K SPSS (version15) SALFE,
R E & RS ST
4.1, W EEE R N — 2

ARUR I ) 2 6 2 1) 40 T8 R H IR HEAL v % B3 5 2 (Cronbach’ s alpha) v 5 45
Foh0.66. XARBE & T HHRE Pl FEME I AR A MG — 2 43 (Simon,
2004).

4.2. ’F 451
2 iR J7TIES T, AT I 4B il A
1. 2196 J) (Ability to learn)



2. AHIAREMIAUE (Omniscient authority)
3. iR AR e P (Stability of knowledge)
4. )7k 2 FEAK (Diverse approaches to learning)

A =N BRAT TR EE FH T Schommer-Aikins 25 A (2000) I 4k iy 44 o 25 PUAN PR
W ESVF N A TR s T BATT 7 R AR T FAT B A LI R IR, S DR oK
CARRTERART . PNRERMNFA TGN, BRI R TP 124
BRI

4.3. RF A 85 R FEHRIT

4.3.1. WE—BUER LA IRRAR SR AL

e T b E, BATHEE T8RP EEMRE (K3, 418
N CEESIEES T R R EEE R, AR EANEFREY, (HIEAN TR
JulE P (3% Buehl, 2008) .

® 3 INHREZ GRS T2k

Yz B | EREEHRE | THS | REE
IR 7 0.73 2.83 1.29
AN RERIRUE 3 0.50 4.00 1.28
ER AR E M 5 0.61 2.69 1.19
FATENZRAL | 3 0.50 2.34 0.99

MBLEFERIF VR KA, BTl UG 2122 2B AR (S & S 4R I SE it
PR R FEIFAERIA 1), A EARF & T Schommer (1994) (1 B ik k. AT AT IRAT]
S A PN AR A L A0 R A BT (R BB A AE N, IF HLANIRRE
g HX LS NALSE, RN IE LR R M5 S EERE B DA > BE IR & 45 AN A
(K127 20 05, AT S RE S AR IE T U sl T A2 AL K iR

AR Mori (1999) (R 4EBEK S AR FTIEA T X LUy, “22 I igREN” 5

“EFNARERIBUE” AP LRI BLE . S5 AR T Chai 55 A (2006)
FEXPHOISIM U CREA2D IRTIERy, BT AT BA IR S 4 2
RN (R4 o FRATEGVF ] DASGX SR B RS O 25 % TSN B KIAIR
WS SHERA P EER 15 2 1A G E Oy ILAEE

KA B AT BRI LT AR 16 7 20T L

RIS SRS Chai %\ (2006) Y RE SRR
FF 51 FF31
MR E i KA RE =
(Ability to learn) (Innate/Fixed Ability)
A4 RE AU Cian B 5 SR 504




RIS SRR Chai %\ (2006) Y RE SRR
751 75
(Omniscient authority) (Authority/Expert Knowledge)
SR RS E M P FIR AR 5 1 o
(Stahility of knowledge) (Certainty of knowledge)
EiprilEZ S d S04 2SS ) 05k B
(Diverse approachesto (Learning effort/Process)
learning)

432 “EHMERKIBR” KESHRIAKIKER

A AMEAS LI 24 Schommer-Aikins 2% HERR £E il 2000 SEHF5T 2 AMK
“ARNAREAUR” 1K —4E X IR FRATT A AR A R HIL T, AT Mor
(1999t %) 2 HiE M 224 CHVEZEA 2D B —FE. Al “ 4504
REMOIBURL” o FE B S HEI — it 2 A5 S0 R RS R AUEORAEFZ, 24 AR T X L6 4R
BB AR A RAE s I A AP X R, FFIH4E TH R S
5 GEAE TN 3G it 77 AE (R 5% 0 (Chan & Elliot, 2002) . 3R [ 784155 5 in e A
(KIF9E P s AT BT i % (#140: Chai, et al., 2006; Chai & Khine, 20082%)., #Xifi, LA
iz R SR & ta o (VS S e P E | RS R IR A

433, INRRGESETF5ES SN

X B FA TR YA A RIR AT & A 7 A5 A2 2008 2 28 1 e S0 2% 1R i ()
AR WITTERIESIE 5.

KS: N HIE 178 A 72 B 58 5 G A

30 2008 FEEL | WL 2008 FEL
D b S S EE ¥

I MIRES JEOREMAR R R AL 0102 0118
p {1 (BLA) 0.074 0.038
EHIERIBUR FORMAH R R AL 0.235% 0.017
p {E.C8Uf) 0.000 0.765
SRR E J IR AR R AL 0,167+ 0.121*
p {EC3U) 0.003 0.033
RSB EAL | BRI RS 0263 0137+
p {ECRUfi) 0.000 0.016

** S p=0.01 (D MIgEi2EE X

* MM E p=0.05 (U ST X

RLER 5 FATTREU L BN A9 T8 1) 5 S0 il A = AR FAEAE R % geil27
BRI R e “RRMEENE” IR AL SRR S
T IRGUFAEAIICNE, (2 “RIRRUENE” 7 AR s Lo He)iih
Y, SRS 12 A AT ) 2R 22 FO@ AR RO, Mo A i So s ()



SRR REMUR TR RRGE (1, IF HAMRUBUE . ST BT ¥ 2 26 th B i i) T
WHFIRI Z AR, IF HAAMBT ) FARBUEL .

44 NRRGERET5ET N B RIS

B PRI PRIEEA MG (1 DY 22 AR N PR E & I A AT D 15 5
RESIIK B BRI R AP AEAEAT AN . IX B BATTIEH A 71 2 PP o0 oK vH 5
B2 RHMH R F A (N=310) (5% 6) LS A 4t o

*® 6: WIS 0 516 5 a8 A BIPAL A OE

EOE | BV | HEREE | HERE | JEDE | EU) | EERE | EER
[i29] [i2%) 59 i[9 1] [i2%] [E2%2] SReD
B HoRi
i3 KR 0.048 0.057 0.075 0.060 -0.032 0.032 0.030 -0.019
$
p i
L) 0.402 0.313 0.185 0.291 0.577 0.579 0.605 0.740
e R
R HCR -0.140* | -0.178* | -0.198** | -0.237** 0.084 0.037 0.040 -0.001
B #
p i
(i) 0.013 0.002 0.000 0.000 0.139 0.518 0.484 0.982
HHREY R
et MHXHR -0.090 -0.062 -0.098 | -0.174** | 0.163* | 0.166* | 0.167* 0.125*
#
p i
(i) 0.114 0.275 0.084 0.002 0.004 0.003 0.003 0.028
=3y ¥
BRI MXZE | 0.186* | 0.223* | 0.192* | 0.188* -0.087 -0.005 -0.003 -0.025
AL #
p i
(L) 0.001 0.000 0.001 0.001 0.128 0.926 0.963 0.655

= FHOCPEHR p=0.01 U Mgt 5 X
* ARMER p=0.05 GO MgEt# R X

Xk 6 13 4l KA G vh22 m SUEAH P59 (r<0.30, p<0.05) (M #H ¢ R 4L 3=
FUERYE =R . 3558100 A BROPAN R R 1, EosEEER R AR
J155. AT “RHAERERIBUE” — o] DU BITEARETE S HRE 7 T, X4 R 5L
R AR EE IR J AR ) TACKh B R S B R LA R 22 5
AR AT DA B “AAeRERIBUE” 5955 68 ) B DA 17 D E U 2 pl s LT
RUEXHBIA RGN 2FE SO X “XPar” JRilr et 7TARES T
SCAGIIANTE], AR ST RE 7 5 I 22 A AL T SR ) T AL S 1K T B TE A

FANRATE “HERMARETE” N “ ) k2 AR ae g 2] LR
XL JET, I HH P AT BEGUEEE SIS R XS R T AT
ARG SIS S AR I HEAL.

. BB FLBTRGE JE 7R

PRI &, BRI AR RS ST T2 1.
Schommer-Aikins % A (2000) 4 14 123 E TG B A “ A1
BUB Bl 8, T AU L R % 1 A M52 S R 3




P2 tE DS R &P RAEER, 5 N 5T (Flhn: Chan & Elliott,
2002; Chai ¢ N\, 2006, 2008) AHMPR . S5, “FAERARIRE &SRk
Jig St AN —A ok Schommer (1994b, T 27) e H 1R 45 4 15 2 Ta) . “ Bk 22 sl /> A
FONT” (R T — IR

FAN, S EARTG RS AANRIRAE & R 7 T B ARBUE T “HREE 7 1
AR X FEAS 1 Schommer 25 A (2000) (IHIF 95 (1) & B A0 — 50 o XA
HE SO AL (B IS B FE H %% & . Liu, Kotov #1 Goh (2005) g4 H i 27 e S if
WRZIEHEIT—~ANES, FEFNSHRES5HINISIHAZ . B LT
(PN O BN, 22 A AN 2 BB T S () 45/ mT g 52 24 11
T AR ZOT R EE 5 B A (R BALEAT Fe o IR BV A SC UM R I F G .

6. RUKMTAMA L LA

ASHI G (R T 28 o) 5 2 WK R 3, EH T RAT 1 R A A= 1R 7K i A Jit
AT T 5, (HRXHTRENIX “Hrin 5" R AT E IR ] SE L )
7. 451E

WROARRE S HESHE SRR, BAD 2N L BTG T3E—D 0 T k.
LB Ui 1N NS SR e T e T ()73 e S R/ N= 3 W&t 6 s N A
P DA B G- DA A it 2 1) e SC O R e E S REAT R
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