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1. What is Flipped Learning? What are the similarities and differences with Flipped Classroom?

Flipped learning is a term coined by scholars of the Flipped Learning Network (FLN) as a refinement
to their original idea of flipped classroom (Bergmann & Sams, 2014).

Flipped classroom, in a nutshell, is “direct instruction delivered to the individual outside of class,
and more strategic use of in-class time for group work and individualised attention” (Bergmann &
Sams, 2014, p. xi).

Flipped learning is defined as “a pedagogical approach in which direct instruction moves from the
group learning space to the individual learning space, and the resulting group space is transformed
into a dynamic, interactive learning environment where the educator guides students as they apply
concepts and engage creatively in the subject matter.” (FLN, 2014).

As a refined conception of flipped classroom, flipped learning shares similarities and differences
with its predecessor term as seen in Table 1.

Table 1

Similarities and differences between flipped learning and flipped classroom (adapted from
Bergmann & Sams, 2014)

Flipped Learning Flipped Classroom

Similarities | ¢ Direct instruction moves from in-class to outside of class

e Video or other media are used by students individually prior to coming to class

Differences | ¢ Demarcation of learning in terms of e Demarcation of learning in terms

learning spaces — individual, and of time — in-class, and outside of
group class

e  Student-centric — Focus is on e Teacher-centric — Focus in on
engaging students in deeper and delivering content efficiently

further thinking

The history of flipped classroom may be traced to an American army training camp in the early 19t

century, followed by a Harvard physics course in the 1990s, and later to the often named Chemistry
high school teachers’ — Jon Bergmann and Aaron Sams’ — classrooms some 10 years ago (see Teoh
(2015) for an extended trace of history).

2. Whatis NOT flipped learning?

In the definition of flipped learning, there are a few keywords — transformed, dynamic, interactive,
and engage creatively — used to describe the resultant group learning space. As such, in the group
learning space, often the classroom, students should not be seen doing more practice papers or
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listening to more transmission of knowledge based on teacher-centred instructions (Bergmann &
Sams, 2014).

3. Does flipped learning entail the use of information and communication technologies (ICT)?

There are two parts to a flipped learning design to be considered, namely (1) the individual learning
space, and (2) the group learning space. Based on the definition, direct instructions take place in the
individual learning space. For such purposes, some teachers have produced and uploaded
instructional videos online for students to view after curriculum hours. While videos, as a delivery
format are not compulsory, the use of ICT, in this case, affords teachers to provide students with
multimodal instructions. Dependent on the instructional objectives, prints (e.g. textbooks,
workbooks, worksheets) may work for pre-group learning preparations; alternatively, students may
also be creating learning artefacts instead of receiving direct instructions.

Next, the group learning space. A teacher can design interaction activities to engage students
without ICT. However, the use of ICT may afford transformation of the group learning space into a
more dynamic and engaging space. For example, online sticky notes (e.g., Linoit) afford every
student a voice in a large class when ideas are exchanged in real-time. Online response systems
(e.g., Socrative) afford teachers to engage students in dynamic discussions where every person’s
input is valued. While students can unleash their creativity through pen-and-paper means, ICT
affords students to view and exchange their creations, within and beyond the group learning space.
Very importantly, ICT reifies the artefacts of learning which afford both students and teachers to
engage in assessment for learning.

4. Is flipped learning only suitable for “high ability” students?

The focus on transforming the group learning space to become more dynamic, engaging, and
creative does not differentiate students based on abilities per se. Transformation, however, entails
changing existing learning processes and practices by the teacher. Hence, teachers’ readiness to
guide and facilitate students to learn new practices and develop new habits is the key to engaging in
flipped learning successfully. In fact, within the individual learning space, a language teacher can
incorporate different sets of instruction to cater to the different language proficiencies of his/her
students (see next FAQ).

5. How can flipped learning be adopted for L2 language learning?

Literature suggests that L2 language learning is founded upon various theories including the input
hypothesis (Krashen, 1982/2009), and the output hypothesis (Swain 1985). The input and output
hypotheses, when put together, highlight the importance of providing learners with the
opportunities to receive language inputs and to produce language outputs that are comprehensible
to them. The applicability of flipped learning for L2 language learning can be examined in the light
of these theories.

Firstly, the individual learning space. A teacher could design activities that provide students with
comprehensible language inputs. For example, if a teacher were to choose video as the mode to
deliver direct instruction, the teacher can produce a multi-segmented video to cater to the diversity
of his/her students. The first segment of the video could be pitched at a baseline level such that the
contents would serve as comprehensible inputs for most of the class. The next part of the video
could be pitched using simpler language to help the lower proficiency students in the class to
understand the key ideas covered in the first segment. A third segment of the video targets the
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higher proficiency group where the teacher could provide additional instructions to engage these
students. Separately, another teacher may decide to use the individual learning space for students
to generate dialogue (linguistic output) based on a piece of written assignment completed earlier.
Following Swain (2000)’s argument for the importance of dialogue to generate comprehensible
output for learners, the dialogue facilitated by ICT online could be centred over peer critique of
students’ written work.

Next, the group learning space. With direct instructions shifted to the individual learning space, the
group learning space offers a great opportunity for a teacher to facilitate students to construct
linguistic knowledge through collaborative dialogues (Swain, 2000).

6. What are the preparations needed for flipped learning to take place for L2 learning?

In the four pillars of flipped learning — Flexible Environment, Learning Culture, Intentional Content,
and Professional Educator (FLN, 2014) — the last pillar points towards the critical importance of the
teacher to develop dispositions and skills beyond those required in traditional teaching. In other
words, teacher’s readiness is the key. The specific areas that a language teacher need to work on
may be found in Table 2.

Table 2

Language Teacher’s Readiness based on Pillars of Flipped Learning

Pillars of Flipped Learning | Language Teacher’s Readiness

Flexible Environment e Willing to be flexible in terms of designing or rearranging
learning activities among the two learning spaces to meet
students’ learning needs

e Flexibility in terms of expectations of timeline for learning, and
the assessment of students’ learning

Learner-centred Learning e Shift away from an instructionist approach to learning, where

Culture learning is primarily believed as standardised, and focused on
memorisation and rote learning (Sawyer, 2014)

e Students are given as many opportunities as possible to create
linguistic knowledge, facilitated by comprehensible inputs and
outputs, within the two learning spaces

e Harness the affordances of ICT in monitoring students’
learning and providing feedback; hence, the need to acquire
the respective technological knowledge before he/she can
design the desired learning activities in the learning spaces

Intentional Content e Pick up analytical and facilitation skills to conduct the
assessment for learning of students’ language performances
and scaffold their learning in-between the two learning spaces

with the intention to develop students’ conceptual
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understanding and procedural fluency reflected in the choice
of contents

From the student perspective, for students to access the intentional content designed by their
teachers in the individual learning space, they may require access to the internet and computing
devices. In addition, a shift in beliefs of learning is also necessary. Facilitated by the teacher,
students will experience a change from a peer-to-peer competitive mode of learning, often fostered
by the traditional learning culture, to an open and collaborative view of learning, where every
classmate contributes to the overall learning and advancement of the class.

References

Bergmann, J., & Sams, A. (2014). Flipped learning: Gateway to student engagement. Washington, DC:
International Society for Technology in Education.

Flipped Learning Network (2014). Definition of Flipped Learning. Retrieved from
http://flippedlearning.org/definition-of-flipped-learning/

Krashen, S. D. (1982/2009). Principles and practice [online edition]. Retrieved from
http://www.sdkrashen.com/content/books/principles_and_practice.pdf

Sawyer, R. K. (Ed.) (2014). The Cambridge handbook of the learning sciences (2" ed.). New York: Cambridge
University Press.

Swain, M. (1985) Communicative competence: Some roles of comprehensible input and comprehensible
output in its development. In S. Gass, & C. Madden (Eds.), Input in Second Language Acquisition (pp. 235-
256). New York: Newbury House.

Swain, M. (2000). The output hypothesis and beyond: Mediating acquisition through collaborative dialogue. In
J. P. Lantolf (Ed.), Sociocultural Theory and Second Language Learning (pp. 97-114). Oxford: Oxford
University Press

Teoh, H. S. (2015). An instructional design and teaching of a flipped classroom-based H2CLL poetry lesson.
Journal of the South Seas Society, 69, 191-206.

Acknowledgement

I would like to gratefully thank Dr Wen Yun for taking time to provide and discuss insightful feedback to a draft
of this brief. Special mention also goes to Mdm Teoh Hee San for sharing insights of her personal experience
with flipped learning. Lastly, | also would like to thank Dr Fan Jinghua, Mr Chong Leong Chin, Mdm Gong
Cheng, Dr Yan Jing, and Mdm Zheng Yingjiang for sharing their thoughts after reading this discussion piece ©

Version: Feb 24, 2017
This work is licensed under the Creative Commons Attribution-ShareAlike 4.0 International License. To view a
copy of this license, visit http://creativecommons.org/licenses/by-sa/4.0/.



BRI 5EFEIAZAEE
— W5 ER
R

1. EREE? ENRMEBRZEFHAAE?
“EN#L22 2] (flipped learning) ” —1dl & HH Flipped Learning Network (FLN) ) —2H 22181
. B2 =) B0 202 (flipped classroom) —ia] [ 24 K JiX (Bergmann & Sams, 2014).

FoE XS FIE BT E AN BB E R T, I E SR R IR AT N B
MR TARITE S (Bergmann & Sams, 2014, p. xi) o BHE #0382 1T 20M B 20 2R Ak
R T

BRI 3] (O S U AR () ST R, B0 B I K B0 = R P9 2 AT 2 5] % [
(group learning space) % 2~ \ 2% 2] 2%[H(individual learning space) il #4252 5] . BEARZE )58
Vi) DA 7 ol 70 Y R L Bl IR sl s 2 ) A8 Al fEIXAN S, Buims] S A% R HH R &z
Tk, It 52T E QUM EE) (FLN, 2014).

W TR 2 S R R B A, DRI i A 44 1) B A A2 K 1] (0 3 5 A AEAH S 2 Ak
K .

P
AHFE 7 2] Rl H Z 2 S7 /7] (249 I Bergmann & Sams, 2014)

B BEH=E

HR L o FUNEUHINAE MR EEEIRT

o EAFE FURANENE R BB EHEN R EHNE

FAFR AL o IR LA FEEAE X Sy, o MR LA RFEIX 73, BIER L

B AN L5 ] AT
o UZEAERTO—— B SHE | e UEIBATO—— B R R
BT ERAME% N
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RS0 A S PR F B . B0 R B T 5 4 7 A 35 e
oL TR R A CREAND SE36 W 2% St (2015))
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2. HrarrBEgE

EHIRBEE 2 e L, HAP AR A I 2B R A LA 8 BiA% (transformed) &R
ZZ& 1 (dynamic). H.#)j(interactive). & Bl M (engage creatively). $% 31X H6 1A 1t = JH R
fifg, FEORZESIREN (RO AN L3 22 2R AN 7 Hh 8 5E 22 A Sl B2 52 36 22 B 380 AR
WE%T (Bergmann & Sams, 2014).

3. BIHZEIEBAARRBRATE?

WL BEBRAR T R ERB: —. DAEISW; . M0, R g X,
B E VAN B SEN NEI S ENHAT. Ak, 7T SEH 88 A IF B3k biksz
ABREAN G o« MR S R AR A R ME— T R, (A BT E R IR B AG S KA R
(132 F A ZUME AL T I8 2 AR TR ST REME . BE (R ZREHS, Lgtatsk ifpeftit
(affordance) HEAHXT AR T 4%, HUMKIHREW BTG ETRIEA (Flhn: A, JEshAR. %
A ALEABAT N NS R A/ NS BN S DA% . BR T #e32 80M48 S LU, 22 Mae
AT IR BN IE S A SR BIPE ML R, SUAE 2 2] 7 W) (learning artefact).

4. BIRFIRT AT TRAIFRMHA)KZEE?

FAERBEIE IR R AV A A S e B BB A EFA RS
T B, BUTKER 55154208 FUTR S B4R T O 5] 248 222 S8
2T AMEFEH M IR B R E RN HSL, BRI NES R RNE SN B, B0l AR &
YR A E N AN R R VR A AR L A s LUIR B R R 2 (3 LR AL 5 g 28 451D

5. BN HB ZE%S] R?

TAESIS A A, HAPRAEE TR U (Krashen, 1982/2009)F14r H AR 15 (Swain,
1985). IX PN UL 5 A UM R AR SR AL AT B AR 08 S BN, R RIS LA AT TR AT mT A
S X PAME TR R A R A o) AT B B B AR ) B EE

HARERT AN 26 ZOm] Chd s A )3 sh e 2 AR T BRI E S A . 11

Wi, —RZBBINEIEE R BIENTE FEAN G, MU IZR G A RSMEZR . BB NK
o F AR T AR SR B BN AN E SUNPENIE F eSS A B AR SR &
HAATPE SN . e — B NIENEER &N —# A E —aR BXESmA . H
ZE b= AE), AAEAN NF B E T AT ER DR, R T AEEE S
FINl2r . AER N EZEHER 75 e e sEIE S . MEF B S, Gk
B R OUE S far o2& P (Swain, 2000) . 3X — TR N 22 3] 2% 8] R T 16HE — % 75 470 i 28 1R
BHE I REAL 1 (affordance) SR IFEAT 1

HRFE P26 HHOTEVIE 55 M 2D N2 lm))5, NS 2 R E
T VR 2 AR HUN 5] 5 2 A P E 61 (Swain, 2000) A E 5 RTIR NN T o 7EBUB I &t
ZHET, KRR AR A HL L RN AT 20 SR & A .
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2 FLN(2014) 1R 5E S, B0 2 ST IO T Je ph D0 KR 7y 2k 28— — RUE I 1 85 (Flexible
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